This study is the result of continuous four-year work in the field of noting and reviewing of errors in learning English. The object of this research were 50 students at the State University of Tetova who study English. In this work were studied errors made by students during tests, interviews, dictations, writing paragraphs and different essays. If in the spoken language errors can be allowed without being corrected, as long as the message comes clear, it is understood that in the written work errors should be corrected more carefully, because if they are left without correction, these errors can become fossilized. For the objective of our work it was important to attempt to find the most appropriate strategy to correct errors and mistakes and the best way to assess our students' writings. Thus, this study is a modest contribution that, in the first place, should be taken as an incentive and orientation for new lecturers and researchers to improve their work regarding the attitude that should be held towards errors and mistakes of our students.
Introduction
Assessment is often equated and confused with evaluation, but the two concepts are different. Assessment is used to determine what a student knows or can do, while evaluation is used to determine the worth or value of a course or program. Assessment data effects student advancement, placement, and grades, as well as decisions about instructional strategies and curriculum (Herman and Knuth 1991).
Evaluation not only measures how well we are doing, but also helps us to be more effective. Evaluation has two main purposes: for learning and development.
Monitoring and evaluating our work will help us assess how well we are doing in order to help us do it better. It is about using evaluation to learn more about our activities, and then using what has been learnt. According to Alexis W. (2011) 'Educational evaluation is the process by which teachers, schools, and students are evaluated to indicate the effectiveness of education and the degree to which students integrate and understand information. ' Anthony Fredericks (2005, pp. 99-112) states that "effective evaluation is a continuous, on-going process." Then, he adds that "Evaluation must be a collaborative activity between teachers and students. As regards students he says that "they must be able to assume an active role in evaluation so they can begin to develop individual responsibilities for development and self-monitoring." Furthermore, as regards evaluation he says that "evaluation needs to be authentic."
Evaluation must be based on the natural activities and processes students do both in the classroom and in their everyday lives. Also according to him, "evaluation is more complex than writing a test, giving it to a group of students, scoring it, and handing it back with some sort of letter grade." Indeed, evaluation involves a combination of procedures and designs that not only measures students' work but also helps them grow in the process (TeacherVision, n.d.).
Principles of Assessment
According to Tracey Hall, et al., (2009, pp. 2) "not all students are alike." Therefore, in order to best promote learning and to give a valid picture of individual achievement, the assessment and evaluation process should incorporate the following principles: assessment process should be planned and communicated to learners and parents prior to instruction; assessment strategies must align with the prescribed curriculum objectives and with the teaching strategies used; assessment must be fair and designed to enable each student to demonstrate the full extent of their own learning; assessments should measure how well students learn as well as what they have learned; assessment instrument should be highly varied in type; assessments should cover a full range of instructional objectives including knowledge, skills, and affective items; assessment should be continuous; students should peer-assess, self-assess, and set personal achievement goals; students must receive clear instructions for improvement in what they have learned as well as how they learn.
Nel (2010) disagrees with the statements of Angelo, T. and Cross, K.P., (1993, pp. 427) given in their handbook entitled "Classroom assessment techniques a handbook for college teachers" as regards these two terms, they state, as follows: "Assessment focuses on learning, teaching and outcomes." Furthermore, they state that "assessment provides information for improving learning and teaching." Whereas as regards evaluation, they claim that "evaluation focuses on grades and may reflect classroom components other than course content and mastery level." Additionally, they say that "the overall goal of assessment is to improve student learning." Subsequently, they claim that "assessment requires the gathering of evidence of student performance over a period of time to measure learning and understanding." According to them, "an evidence of learning could take the form of dialogue, journals, written work, portfolios, tests, along with many other learning tasks." As effective teachers one should use assessment techniques regularly and on a daily basis to improve student learning and to guide instruction. By assessing the students and evaluating their oral or written work successively will enable the teacher to know exactly what will be their student's final grades.
Assessment vs. Evaluation
Moreover, Anthony D. Fredericks (2005, pp. 99-112) as regards assessment states that "Assessment is, most likely, not a new concept for us; however, in most previous assessment situations, you were probably the one being tested."
Additionally, according to him as teachers "you will be required to determine how well your students are learning, estimate their performance, and measure the appropriateness of the content and the effectiveness of the methods and techniques utilized in your classroom."
He also advises us that "when you assess your individual students, you gather information about their level of performance or achievement."
As for evaluation he states that "evaluation is comparing a student's achievement with other students or with a set of standards." Also he determines the "Effective assessment as a continuous process and saying that it's not simply something that's done at the conclusion of a unit of study or at the end of a lesson." Then he supports it even more by saying that "Effective assessment and evaluation are integrated into all aspects of the curriculum, providing both teachers and students with relevant and useful data to estimate progress and determine the effectiveness of materials and procedures" (TeacherVision, n.d.).
According to Walvoord (2004) , student outcomes assessment involves the following three steps:
1. Articulating goals and objectives for student learning 2. Gathering evidence about how well students are meeting the goals 3. Using the information to improve student learning (Source: assess.psu.edu) Sinclair Community College about Assessment and Evaluation states the following: "Assessment is the analysis and use of data by students, faculty, and/or departments to make decisions about improvements in teaching and learning." Whereas for Evaluation they state that "it is the analysis and use of data by faculty to make judgments about student performance." Furthermore, as they state, "evaluation includes the determination of a grade or a decision regarding pass/fail for an individual assignment or a course" (Source: sinclair.edu). According to MB MANUAL about Assessment & Evaluation Processes Appendix A-1 as regards these two terms it is said that "Assessment has two meanings. The first meaning refers to a specific instrument of measure. Any test is an assessment. The second meaning refers to the process of designing measurement instruments and then using them to gather critical appraisal data about each learner's progress." Whereas as regards Evaluation in this manual it is states that "Evaluation is sometimes used as a synonym for assessment. However, 'evaluation' implies an estimate of overall value whereas 'assessment' implies a specific measure. Educators must perform both processes." One should assess during the collection of achievement data and evaluate when determining the meaning or significance of the body of data collected. A teacher who is grading a student's test to come up with a percentage score is assessing. At report card time, the teacher will gather all of the student's assessment data and evaluate his/her overall performance. An 'assessment' is an individually measured item whereas an 'evaluation' is an estimate of the overall merit of the collection of assessed items.
Furthermore, in this manual it is stated that "evaluation requires professional judgment." Also, according to this manual it's not enough to look at a student's calculated arithmetic mean and blindly assign that number as the overall grade. In my experience, I evaluate students from each grading components that I establish in the syllabus and at the end in a cumulative way I precisely determine their grades. Thus, educators must analyze the body of growth evidence to look for patterns of 'central tendency.' When evaluating, the educator must answer a question: 'How well has this student acquired the curriculum? ' If the student has acquired it very well, a top grade from any of the scales above should be assigned. As teachers we should monitor the students because they want to know where they stand and yet each responds differently to evaluation. We should always be careful because some students will regard a critical comment as a challenge that spurs them on to better work, while others are discouraged by criticism.
Therefore, these considerations need to be balanced against maintaining common, appropriate standards. The fifth principle is that assessment and evaluation should be balanced and comprehensive. Assessment and evaluation should be varied and balanced. For example, consideration should be given to Teacher/peer/self-evaluation. Teacher created assignments, tests, and observation criteria provide important evaluation information. Then, peer evaluation can provide many opportunities for extending learning and for increasing student confidence and involvement in the learning process. Finally, self-evaluation allows students to become aware of their own learning and to enhance it. Another consideration should be also given to Content/process/product. Thus when beginning with a subject, students must know what they are required to learn, and this has to do with the content of the subject, then they should be given an idea of how they are expected to learn, this has to do with the process, and finally what evidence they will be required to produce as a result of that understanding, and thus this is the product.
Continuous Assessment
Continuous assessment is an ongoing assessment and helps teachers to evaluate the learner's performance. It is based on observations of what students are doing. While examinations are one way of assessing learners, continuous assessment refers to what is taking place in the classroom on an ongoing basis. I use continuous assessment in the classroom to ensure that all my students are succeeding and in this way I can adopt my instructions to the needs of all my students. Thus, there are many reasons why I use continuous assessment in the classroom with my students. These reasons are as follows: to find out what students know and can do, to ensure ourselves in what we say our students know and can do, to provide all students with opportunities to show what they know, to promote learning for understanding, to improve teaching, to help determine what kind of remediation and enrichment activities to provide, and to identify which students need assistance, to let the students know how well they are progressing in their own learning, and to lead to overall evaluation.
Testing vs. Correcting Errors/Mistakes
Assessment in general is closely connected with Language Assessment, which can be done through language tests. A test is a method of measuring a person's ability or knowledge on a given domain. They are usually carefully designed and have identifiable scoring rubrics. Tests are prepared by administrators; students prepare for them, and they know that their answers will be measured through correcting errors and mistakes. A language test is a way to judge what students know, in order to help them improve their performance and give them a criteria for success.
The Principles of Testing and Assessment for Correcting Students' Errors
Why should we consider correcting written work? -It is more of a problem with the students learning a foreign language.
-To help the teachers improve their work in this direction.
-To focus attention on accuracy and content.
-To help both teacher and students together correct written work and oral work.
-To help teachers not only correct spelling, grammar, lexical and other mistakes but also these corrections might be accompanied by certain comments on the content of the written work, showing the student where the work was effective and where it was not. There are different procedures to help teachers to correct written work. Let us look at some of them: 1 -The correction of all the mistakes 2 -The correction of the mistakes selectively 3 -Underline the mistakes; write the nature of the mistake, the student has to correct them.
-First phase, underline the mistakes and write the right symbol in the margin on the same line. -Second phase, underline the mistake and do not write the symbol. This helps the students find the type of the mistake themselves -Third phase, write the symbol on the margin, next to the line where the mistake is, but do not show exactly where the mistake is, and show only the line. This helps the student find the mistake, helped by the symbol put on the margin. -Fourth phase, put a cross (X) on the margin, put as many crosses as mistakes are in a line. The students will find the mistake and the type, knowing how many mistakes are in one line. -Fifth phase, put a cross next to the line in the margin, but do not show how many mistakes are. This is a more difficult way of correction; it makes the students think about mistakes, knowing that there is something wrong in a particular line. 4 -The teachers may leave the students find their own mistakes, leaving to them a certain amount of time to find and correct their mistakes, sometimes called selfcorrection.
1 -The correction of all mistakes. This is a traditional procedure for the correction of the mistakes in a written work. But it is often a waste of time for the teacher and a discouragement for the student if they receive their work full of red notes. Some students may react badly and thus learn nothing.
2 -The correction of the mistakes selectively. This procedure presupposes that the teacher corrects not all the mistakes but only those that the teacher has decided to focus on, for example, the tenses of the verbs, articles, etc. Certainly this procedure has more positive effects than the total correction, because the teacher focuses on a certain issue that he thinks the students need more. This way is more practical and more effective if the teacher has clear objectives.
3 -Underline the mistakes; write the nature of the mistake, the student has to correct them. This procedure is mainly done through symbols mentioned above to help the students focus their attention on the type of the mistake and think about how to correct it. It involves the student in correction and helps the teacher to find if the mistakes done by the students are errors or simply slips of pen. The symbols should be clear and meaningful. Before using them the teachers should explain the symbols to the students, till they become natural to their work. Using the list of symbols the students can work individually, in pairs or in small groups. They may identify themselves some of the mistakes; in case of need they may consult the teacher. This procedure makes the students more self-conscious of their mistakes and the correction might be more effective and fruitful.
4 -The teachers may leave the students find their own mistakes, leaving to them a certain amount of time to find and correct their mistakes, sometimes called self-correction. This may be done when the teacher has time to correct the mistakes in the class and to discuss them. It is effective but difficult to be applied. There are cases when the students enjoy this type of correction and work seriously. While using this procedure the teacher may help the students through -Explaining the mistake, on the margin. This is done to attract the attention of the students for the type of the mistakes and for repeated mistakes. This also may be done when the teacher has time to discuss the mistakes in the class. -Writing that the student needs to consult the teacher for some mistakes. This may be used as an alternative, not to be monotonous. -Using the general mistakes to improve teacher's and students' work. This procedure may be used if a considerable number of students have made the same mistake, thus attracting the attention of the students for a general mistake. The correction in this way may improve the presentation of the new lesson. There are cases that the teachers use only one way of correction, because they get used to it, it is easier and are swamped by routine.
There are also teachers that do not accept the self-correction procedure. Anyway we cannot say this is wrong and this is right. We may only offer alternatives for the correction procedures and let the teachers choose what they think is more suitable in their work. The procedure of selfcorrection helps the students develop critical thinking towards their written work. Every teacher selects himself the procedures of correction the mistakes according to the interests and needs of his students. There is a general agreement among researchers that having the teacher correct every error on students' written work is not the most useful way of providing corrective feedback. This approach is time consuming and resembles editing more than it does correcting. Students may seem extremely discouraged if their papers are continually to them with so many red marks as there are words on a page. There is also good reason to believe that by supplying the corrections themselves, teachers might actually be hindering the students' progress in building proficiency in writing" (Pit Corder, "The Significance of Learner's Errors", 1999) . Whatever procedure we use in correcting the written work of our students, we the teachers should bear in mind that we should allow students time to identify their mistakes and to correct them." In this way the teacher is acting as a resource and can help where students do not know what is wrong" (Jeremy Harmer, 1989). Some advice for correction:
-Sit down and correct without laziness -Do not work under the pressure of time -Concentrate on the main issues that help the students to improve their work and performance for the future issues -Give the opportunity to the student to overlook his work -Written comments is good to be followed by short discussions -Give time to students to ask for the written comments -Change the code of correction according to the level of the students, time you have at your disposal, type of mistakes, aim of correction, etc. -Do some preparatory work before the students begin to write, this reduces the number of mistakes -Share experiences with other teachers as far as error correction is concerned -Offer to the students practical and clear comments, specific suggestions to improve their work -Be positive and constructive in your comments, there is always something good in a student's work -Before using the symbol code, explain it clearly to the students -Plan to spend the necessary time in the class for self-correction -Do not use scrubs, do not cross out whole paragraphs, write clearly, and possibly write with a different pen, not always red, as the students are tired of red notes. The student's work should not be a mess at the end of correction. Try not to write over student's writing You may write these comments, try to be positive: -Your work is expressive, challenging, and vital -Well chosen vocabulary, natural, everyday life -The sentences and paragraphs are effective -Generally good, well, (implying not perfect) -Your handwriting is not quite clear, understandable, etc. etc.
-You may add others and others Try to shift the tendency of the teachers, who are over-preoccupied with accuracy." This means that the student's work is often covered with red ink and no comment is made about whether the work was interesting or successful" (Jeremy Harmer, 1989).
Teaching principles, Testing, Correction and Assessment
As a University teacher, my classes are implemented through building a positive relationships with and values of each student. Although this is a time consuming but still helps me create a positive atmosphere in the class and my students feel more comfortable to express themselves.
Then, I also promote a culture of value and respect for individuals, no matter from which community they come from. Through this principle, I create an environment where all Photo 6. Promoting a culture of value and respect for individuals my students' comments are acknowledged equally. I also respect their opinions. In my teaching classes I support my students a lot and this helps them to feel more confident and express their ideas without hesitation. What is more important I never put them down. I always encourage them to participate in my classes. Another principle that I use while teaching my students is valuing their efforts and recognizing positively their work both publicly and in personal feedback. I also encourage my students by ensuring that they all have different abilities, therefore, I think they take more responsibility for their learning. Another principle of learning that I implement with my students is establishing clear criteria for assessment before I test them. I never test my students for something that I haven't taught them. I also use strategies to build skills for productive collaboration. By saying this, I mean maximizing engagement and interaction through group discussions, arranging them in panels or group tables. I am also using the strategy of being flexible with my students, and this helps me find their lacks and needs. Furthermore, I also use the principle of how students better approach learning through reveling their different abilities and strengths. This allows my students to experience diverse ways of learning and knowing. Thus, all these principles are aimed at course improvement rather than just assigning a grade to my students. As regards students, these principles of learning help them become better monitors of their own learning, break down feelings of anonymity, revealing the needs to alter their study skills, and also providing them the concrete evidence that as teachers we care about their learning. In order to receive a concrete evidence for them I prepare different kinds of tests, but always having in mind the reliability and validity of the test. By the term reliability of the test, I mean the clarity of instructions in it, test layout, type and length, etc. More importantly, I prepare tests which correlate with what has been taught. My students are also tested in all the language skills, such as: reading, writing, listening and speaking. On the other hand, with the term validity of the test, I mean how the original objectives of the test are measured. However, Genesee and Upshur (1996) as regards this issue they claim that "We can never be completely confident that the tests we create are in fact, both reliable and valid." In the case with error detection and their analysis, we always strive to prepare tests that would fulfill all the aspects of reliability and validity. Also, in order to get the adequate results, we set our testing objectives first.
Results Usually, my tests are based both on my student's prior knowledge and on specific tasks. This helps me to easily notice their performance errors. I sometimes prepare tests with distracters in order to see if they have any prior knowledge for that. As regards my students and the results that I have presented so far, it can be seen that they get better over time, for instance, in spelling, because they are learned to correct their errors through self-and peer-assessment. Also, I used with them another strategy which was very essential and that is continuous assessment. According to Joy du Plessis, et al., (2003) in their IEQ project "Continuous Assessment: A Practical Guide for Teachers" as regards Continuous Assessment they state that: "Continuous Assessment is divided into two parts. The first part explains the main concepts of assessment and the importance of carrying out continuous assessment. It also explains the difference between exams and continuous assessment. The second part describes practical ways in which to carry out continuous assessment of learners in the classroom." In practicing this strategy, I ensured that all my students are progressing. Thus, I could see which students were struggling with a topic or skill; which aspects of the topics given to them were difficult; which student was grasping the topic and the skill well, and what was more important whether this strategy was effective at helping my students improve. I continuously ask my students to assess their friend's paper, because as far as I am concerned, when as a teacher you involve a student to assess another student's paper, this can help them become more analytical, and in this way they learn more and gain an understanding of their own progress, they learn how to be critical and analytical and they engage themselves in metacognition. Again, continuous assessment is essential, and many strategies can be used. The following are the strategies that I use with my students in order to make continuous assessment: checklists, anecdotal notes, portfolios, written assignments, self-assessments, peer assessments, teacher-constructed assessments, tests, interviews, conferences, reading logs, response journals, writing journals or notebooks, etc. 
